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Abstract

With the spread of Communism and the resurgence of Muslim fundamentalism, the role of missionary schools has seen a steady decline as the 20th century progressed. With the advent of secularization and globalization, however, and the emergence of English as the dominant world language, there has been an increasing demand for native-speaking English teachers from countries in Europe (UK, Ireland), North America (USA, Canada), and Oceania (New Zealand, Australia). What is the role, if any, of these language teachers in the fulfillment of the Great Commission in "Creative Access Areas" (China, Saudi Arabia, Vietnam, etc.), where many denominational schools have been either closed, or taken over by their respective governments?

This paper argues for a continued, even expanding, role in such creative access areas for foreign Christian teachers as just another form and strategy for missionary engagement in a context of globalization and predominantly secular environment. The author analyzes current opportunities, describes existing constraints, and explores future prospects for this unexpected, yet exciting, avenue for sharing the good news alongside teaching ESL (and, of course, other subject matters) in so-called "closed" countries where traditional missionaries and evangelistic activities are typically banned 


(ABWE 2007; Armstrong 2008; Culbertson 2002; OC International 2008) ADDIN EN.CITE .
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A.
Introduction: A changing political and ideological constellation

Historically, education, alongside with health care facilities (hospitals, clinics, and sanatoria) or social welfare institutions (orphanages, shelters, etc.), has played an important role in the fulfillment of the Great Commission (Matt. 28:18-20). Mission and denominational schools in countries like India, Pakistan, Singapore, Africa and China have contributed significantly to the socio-economic development of people and communities, even entire nations. In the background of many renowned world leaders (Nehru in India,
 Nkrumah in Ghana,
 Nyere in Tanzania,
 Sun Yatsen in China,
 among others), even notorious terrorists like Khalid Sheik Mohammed,
 it is not unusual to find years of schooling or teaching spent at Christian educational facilities. This is to show that Christian schools cannot (or may not always wish to) take credit for the future developments in the lives of their alumni or former associates.

In the post-colonial epoch, however, many of these private schools have been nationalized and run by the countries' respective governments. In communist and Muslim nations, private schools have typically been closed or taken over by the national educational system, with subsequent adoption of politically or ideologically correct curricula.

Paradoxically, with the advent of globalization, and the emergence of English as the dominant world language, the latter part of the 20th century has seen an increasing demand (continuing unabated into the 21st century) for native-speaking English teachers around the world, both in developed nations (Japan, Korea) as well as in developing countries (China, Vietnam, Russia, Central Asia, Eastern Europe). English teachers are in demand not only for teaching basic or advanced English, but also in as diverse academic and professional disciplines as business, management, law, medicine, economics, or international trade. To meet these new market demands, agencies worldwide have sprung up like mushrooms after a rainy day. The purpose of these agencies is to recruit, sometimes train, and then dispatch native English speakers as English teachers in over a dozen countries. Such countries are often referred to either as typically “closed” 


(Hall 2006; Ireland 2003; Piper 1988) ADDIN EN.CITE , or as “creative access nations” or CAN’s 


(ABWE 2007; Armstrong 2008; Culbertson 2002; OC International 2008) ADDIN EN.CITE .

These trends have not escaped the attention of mission-minded individuals and Christian organizations worldwide, who jumped on this new linguistic bandwagon as they perceived in this new development unprecedented opportunities for sharing the good news, and sometimes for more worldly pursuits. In the US alone, there are over 65 such Christian agencies (Tennant 2002:33). Several books have been written on this sensitive subject (Smith 2000; Snow 2002). Some mission agencies have specialized divisions trained in reaching out to members of those nations 


(ABWE 2007; Armstrong 2008; Culbertson 2002; OC International 2008) ADDIN EN.CITE .

Host countries, however, have not been fooled by this explosion of agencies with often mixed agendas, and have taken effective counter-measures such as stricter contractual stipulations of what a foreign teacher can and cannot do, and closer monitoring of a foreign teacher's activities, both in and outside the classroom.

The purpose of this paper is to look at this new and unexpected avenue for expanding the kingdom of God, analyze opportunities offered, discuss potential problems and pitfalls encountered, and explore future prospects in the light of my own experience of teaching ESL (English as a Second Language) in China.

B.
Personal experience: Teaching ESL in China

From 1996 to June 2002, I did missiological research at Fuller Theological Seminary. Upon graduation, I was looking for academic positions, including teaching, research, and writing in missiology or mission-related disciplines (theology, anthropology, history, worldview, etc.). Teaching ESL in China was not the typical kind of position I was looking for. Yet, an ad in the September 29 issue of Los Angeles Times caught my attention, "ESL teacher needed in China. Send resume by fax." Even though learning new languages (French, German, Spanish, and English) had always had a certain appeal for me, teaching any of them was not one of my life goals. But since I had done my Ph.D. in order to become a full-time teacher, and since living and working in China had been a childhood dream since I was ten or twelve, I immediately and enthusiastically applied for the job. It was a match. I suppose that never before had my university (or any other school in China) had an MD cum Ph.D. as an English teacher on its payroll. 

Thus in 2002, I took up residence in China, where I have been teaching ESL at the Foreign Language School of a provincial university in Central China. Semester after semester since I arrived in China during the Fall of 2002, I have been assigned to teach various courses, ranging from oral English, intensive reading, and specialized English courses, such as business English, communication and negotiation, or History and Culture of Western Countries, to audiovisual English (a movie appreciation course).

While I had experience and training in teaching, especially teaching theological and anthropological disciplines, I had no particular training in teaching language, even less English, and had no idea how my training in missiology would prepare me for teaching ESL. When I shared with my Ph.D. mentor my concerns about teaching ESL after having spent six years doing research in missiology, he calmly said, "Sure, you could have taught English (and saved much money) instead of studying missiology, but now you will teach English with missiological eyes..." I found comfort in his words, even though I did not know at that time what they really meant. Now, half a dozen years later, his prophetic words begin to make more sense.

By contract,
 a foreign teacher in China is expected to "respect China's religious policy […], not conduct religious activities incompatible with the status of an expert [and] respect the Chinese people's moral standards and customs." When I inquired about the precise nature and meaning of these restrictions (religious policy, moral standards), i.e., what I can do and cannot do, I was not given any precise answer. A foreign colleague advised me not to probe too much into this issue, but to simply "use common sense." While unsettling, this ambiguity also leaves plenty of room for maneuvering, keeping in mind that, with China's myriads of do's and don'ts, and hundreds of policies pertaining not to only foreigners but to Chinese citizens as well, most policies are only loosely monitored and not always consistently enforced. So people learn to live with the proverbial sword of Damocles hanging over their heads, not knowing when or if they will be caught trespassing an unspoken rule.

Woe, however, to someone who has fallen in disgrace with her hiring authority, or a disgruntled neighbor, fellow teacher or student. Surely a reason will be found to hang that person, or send her packing, or simply not renew her contract at the end of the term. As for me, I experienced a great sigh of relief when, into my second semester, my boss asked me whether I'd consider renewing my contract for another year. Even though I knew that my work had been appreciated by both my students and the school’s administration, I did not cease to look for "other employment options" until the day after I signed on the dotted line.

Since then I have learned over the expatriate grapevine that, by Chinese law, a foreign teacher is not allowed to engage in subversive activities, be they political (expressing dissenting views on Taiwan, Tibet, or recent, i.e., 20th or 21st century, history) or religious, such as proselytizing, or trying to convert Chinese children to another religion, using the classroom for evangelistic or propaganda purposes, or actively participating in a local Chinese church beyond personal piety, prayer and worship.

Keeping these restrictions in mind, I was prepared, for the foreseeable future, to completely shelve my six years of missiological training. But my mentor's words kept resonating in my ears, and make much more sense now as they did then. Indeed, unknown to me, I have been teaching English with "missiological" eyes. And this is how it happened.

C.
Opportunities: About worldview, chickens, eggs, and DVDs

Every semester, I have been teaching between 200 and 400 new students during a given week (In one school, that number reached as many as 1,075 students per week, in 20 discrete classes of 52-56 students per class). Needless to say, the Bible is not listed as one of the textbooks in my ECDs (Extended Course Descriptions), nor do I give full-fledged lectures on the nature of God, redemption in Jesus, or the history of the church. Opportunities for sharing my faith, however, availed themselves in unexpected fashion.

1.
Classroom Interaction: Worldview as a common link

In my capacity as a teacher, I am often asked by students, fellow teachers, even by the dean of my school, to describe my faith in God. I have been invited and sometimes even challenged (i.e., defied) many times to explain the tenets of my beliefs, i.e., my worldview. I then proceed to explain the five essential themes of my Judeo-Christian worldview, as well as the biblical understanding of human nature. These I have studied and described in some length in my dissertation about the "Biblical Sabbath as a Judeo-Christian Worldview" (Heldt 2002). Any worldview, reduced to its simplest expression, typically answers five basic questions about human life and experience: 1) origins of the universe and human beings, 2) the human predicament, 3) the solution, 4) the purpose of life, and 5) ultimate destiny. These questions receive different (and often conflicting) answers depending on the religion or ideology under discussion. Creation by God, the Fall (sin), redemption in Christ, sanctification and eternal life with God form the five essential tenets of a biblically-based, Judeo-Christian, worldview. As for the four dimensions of human life, I explain that, empirically and biblically, we are endowed with a body, a mind, a heart, and a spirit. We are thus physical, mental (and economic), emotional (and social), and spiritual (moral) beings. Furthermore, each dimension interacts intimately with each of the five themes of our worldview (see FIGURE 1).
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FIGURE 1: Interaction between four dimensions of life and five worldview themes

As a result of this integrated interaction, different worldviews (e.g., Marxism and Biblicalism) inevitably result in different life experiences (see FIGURE 2).
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FIGURE 2: Comparing Communism and Christianity as competing worldviews

Thus far, I have not met any adverse reaction from anyone. If it is all right to address these sensitive issues when I am asked about them, I wondered, “Why can't I bring them up spontaneously when the context is appropriate?” So I became emboldened to lead the discussion in this direction, timidly at first, and with increasing confidence and conviction over time.

Some topics lend themselves to introduce questions about the Bible or God, and offer opportunities to discuss subjects pertaining to the origins of life and the universe. Incidentally, the assigned textbooks in some of my classes provided just the proper contexts for discussing sensitive issues such as these under the guise of academic inquiry. In one class, for example, the assigned text was "Evolution and Natural Selection" (Dampier 2002:33-35). While I was careful to explain the background (including flaws and limitations) of Darwin's theory of evolution, I also presented Genesis-based creation as an alternative "theory" to explain the origins of the universe and of humankind. Another such bridge was provided by Carl Sagan's "Quest for Extraterrestrial Intelligence" (Sagan 1999:43-46).
China's younger (i.e., those people under 50) generation has typically been conditioned to not believe in a personal, transcendent, God. So it came to me as no surprise when several students dismissed the very idea of God as "absurd," or simply as a naive and foolish invention of the human mind. Thus, our discussions often end up in an apparent stalemate between two opposing paradigms: science and faith; and two incompatible views of human life and experience (see above, FIGURE 2).

In order to break the deadlock over science and faith, I first acknowledge the apparent conflict between the two, and proceed to reconcile them. I thus never present biblical data as scientific, verifiable facts, but simply as reasonably believable ideas some highly educated people do believe to be true based on the biblical account. Inevitably, some student argues that the Bible is a collection of myths and man-made stories, requiring faith, which a scientifically trained mind can never accept as factual. I acknowledge this argument as a valid objection, as we have no way of scientifically proving the creation account as described in Genesis One.

I do add, however, that, likewise, there is no irrefutable scientific evidence for Darwin's theory of evolution, or life in space. Much like creation, belief in evolution is a matter of faith, i.e., personal opinion! I point to our textbook, where we find a text that purports to prove the existence of life in space. In the "Case for UFOs" (Jastrow 1999:57-61), the author writes, "On the basis of these considerations, I believe that life is common on the many planetary systems in the cosmos" (Jastrow 1999:58, italics mine). And further, "My conclusion is that UFOs—visitors from another star—are a scientifically sound concept because science tells us that it is reasonable to believe in the existence of forms of life older and far more intelligent than man" (Jastrow 1999:60, italics mine). My students were astonished to learn that, in fact faith is inherent in, and necessary to, science as much as it is inherent in, and necessary to, belief in God and the Bible. Ironically, Jastrow cites the book of Ezekiel from the Bible to support his assertion, "The […] book of Ezekiel [Chap. 1:24] records a remarkable incident that took place several thousand years ago. After an account of what seems to be a landing and an exploration by unusual beings…" (Jastrow 1999:61, italics mine). It is rather surprising that a scientific-minded writer would quote the Bible as a reliable record of history.

2.
The apparent dilemma of the chicken and the egg

The rhetorical question "Which came first: The chicken or the egg?" has helped me make a strong case for creation 


(Wikipedia 2008b) ADDIN EN.CITE . For many years, I had used this metaphor to refer to a problem for which there is no solution. Then, however, in the course of my Ph.D. research on the Sabbath as a paradigm for creation, it dawned on me that, based on Genesis 1, the rhetorical question did have an answer! Since then, I no longer use this question to describe an unsolvable puzzle, but rather to make a case for creation, using a (stuffed) chicken and a (boiled) egg as visual props.

After a few words of introduction, I'd ask, "So, which one came first?" brandishing both the stuffed bird and the boiled egg.

A majority of students would then respond, "The egg!"
"OK. But where does the egg come from?" As this becomes quickly a dead end, some students venture to say, "The chicken came first!"
Then I'd ask, "And where does the chicken come from?"
"By evolution!", they exclaim in unison!

"OK, let's say it is conceivable that, by pure chance, evolution produced (over several billion years) a single chicken (let's say, a hen). How do we explain, based on scientific probability, that the same process of evolution produced at the same time the matching partner (i.e., a rooster) needed to form a pair of chicken able to reproduce heterosexually?

Silence. Complete silence. And furthermore, I'd ask, "How do we arrive at such a great variety of birds (ostriches, pelicans, swallows, egrets, etc.), each species laying their own brand of eggs?"

At last, one student would whisper, somewhat reluctantly, "Maybe God made the chicken after all..."
Without appearing too elated about my little victory, I tell my bewildered audience that this is exactly what the Bible tells us about the origins of life. According to the Bible, God created animals in pairs of two (male and female), designed to reproduce (Gen. 1:22). And this is how human beings came into being, too, by divine design, and not by evolution from apes.

3.
Using DVDs in the Class Room as a Tool for Learning English

For several semesters in a row, I have been teaching "Audiovisual English," a multimedia course where I have been using DVDs as a tool for teaching and learning English. Movies such as The Prince of Egypt (Cox, et al. 1999), The Mission (Joffe 1986), Fiddler on the Roof 


(Jewison 1971) ADDIN EN.CITE , Chariots of Fire (Hudson 1981), or Something to Sing About (Jordan 2000), present many opportunities to discuss the reality and nature of God, the role of the church, or Judeo-Christian beliefs and practices such as creation, the Fall, and redemption. I always experience great joy in observing students interact with a movie: I see and hear them laugh, cry, sing along, express fear, even become angry during the viewing. I have noticed that two classes, like two individuals, often respond to the same movie with different emotions, or with different intensity. Some classes burst into laughing and crying, while other classes seem totally unmoved by the same scenes in the same movie.

On a more rational level, during the post-viewing discussions, some students and classes have no comments to make and no questions to ask, whereas others have strong, even passionate, reactions. The "Prince of Egypt," for example, elicited strong reactions of awe and wonder at God's miraculous deliverance of the Hebrews, even anger at the stubbornness of Pharaoh or God's apparent cruelty for punishing innocent children. Some expressed doubt whether the Exodus is actually based on historical events, while others marveled at the power and intervention of God in human history.

Typically, I invite students to watch a movie through their own eyes, i.e., through China's own socio-political cultural and historical contexts. My students were quick to pick up the universal theme of liberation from oppression, and apply it to the birth of their own nation nearly six decades ago. So far, however, no one has made a correlation between Mao and Moses, nor between the Long March, lasting from October 1934 - October 1935 (Ebrey 1996:263, 287, 289 and 338) and the people of Israel wandering in the wilderness for forty years.

In the week following the viewing of the Prince of Egypt, I showed in one class the movie "The Mission." Many of my students were moved to tears, and became angry with the settlers, the representative of the Church, even with God. Some asked very pointed questions, that have no easy answers, if any answer at all, "If God is able to deliver the Hebrews from Egypt (in the Prince of Egypt), why did God not protect the Guarani from the Portuguese settlers?" Or, "Would it not have been better for the Guarani had the Jesuit priests never come to the jungle and converted this Indian tribe?" Or, "Why did the Church side with the settlers and not stand by the Indians after turning them into Christians?" To do even remotely justice to these complex questions, my students needed additional background information in theology, anthropology, church history, or politics they simply did not have and which I could not adequately explain in a short time. So I decided to discontinue the viewing of the "Mission" for the week's remaining classes, and replaced it with "Sound of Music," instead.

As of this writing, I have not found the courage yet to show in class the "Jesus film," based on the gospel of Luke. I have, however, shown the movie to selected friends in the privacy of my home (see below, under friendship evangelism). 

4.
Seasonal events and Chinese cultural celebrations

Although Christmas is better known in China than Easter, both lend themselves to discussions on the advent, life, death, and resurrection of the Redeemer.

In the spring of 2008, the textbook for my classes referred to “Easter” and Christmas,” under the heading of “Festivals” (Fors and Baak 2006). Incidentally, our study coincided with the very week of Easter (March 16-23, 2008), beginning with Palm Sunday. However, I find it counter-productive to discuss the birth (Christmas) and death (Easter) of Jesus apart from its wider context of creation and the fall. Thus, I took this opportunity to talk about the entire redemptive history, including creation, the Fall, redemption, and ultimate restoration. I presented and talked about these biblical themes for two weeks, openly, and with the permission of the school’s administration. For two weeks, my students (and their Chinese teachers) learned something about redemptive history they may not have learned otherwise. I suggest that the key in this approach is transparency. If the school had asked me to “cut out this Jesus stuff” (as I have been told elsewhere), I would have, of course, obliged.

As a teacher, I often wonder how much my students understand, and much less, retain of what I am trying to teach them. As a Christian teacher in China, I wonder even more how effective my ministry as a believer is and has been. Recently, I had a little glimpse that, perhaps, my presence and efforts have not all been in vain. Several weeks after my lessons on redemptive history during the Passion week, the school had a speech contest for its students. The theme was, “Protecting our environment.” One of the contestants argued that we must protect our environment, because “God has created a perfect world in seven days, and that’s why we should not destroy it with our pollution.” I nearly fainted. Her statement is completely antithetical to the materialistic and atheistic ideology that is prevailing in most of China. I realized that a seed had been sown. My teaching and presence may not have been in vain after all. And if there is one seed, who knows how many more seeds lie dormant somewhere else?

During the first week of April, Chinese people celebrate Qing Ming, or “Tomb Sweeping Festival” 


(China Internet Information Center 2008) ADDIN EN.CITE  


(Zhuo 2008) ADDIN EN.CITE  


(Wikipedia 2008i) ADDIN EN.CITE . On such occasions, field trips with students and/or colleagues to religious shrines (pagodas, mortuaries) offer still more opportunities for comparative anthropological discourses on worldview issues such as the origins of the universe and human beings, the human predicament, its solution, the purpose of human life, and eternal destiny. The custom of placing food on the graves of deceased relatives prompts a lively discussion on different concepts about the afterlife. While engaging in these theological, philosophical, and metaphysical discussions, I am careful to always acknowledge and respect my students' and friends' opinions. Finding no benefit nor pleasure in pontificating about the alleged superiority of my own belief system, I do (as did Abraham Lincoln as a lawyer) routinely present two (often conflicting) sides of an issue (e.g., creation vs. evolution when discussing origins, or eternal life with God vs. endless cycles of re-incarnation when talking about ultimate destiny), not hesitating for a moment to explain what I believe and why. Weeks, and sometimes months later, I am always delighted to detect in a student's answer or comment even slight paradigm shifts in his or her worldview. When this occurs, I feel the same kind of satisfaction as the starfish thrower must feel for each starfish he throws back to the ocean.
 God does take pleasure in every single lost soul that finds its way back to the fold (John 3:16, Matt. 18:12-14; Luke 15:4-7).

5.
Student Interaction

In my interactions with students, in and out of the classroom, I am invariably faced with questions like this, "Why did you come to China when you could earn ten times as much in the US or Japan as you do in China? Why do you always look so happy?" Do I evade the real issue by giving credit to Chinese food, delicious as it may be, or to Chinese people, delightful as they are? I simply explain that I am joyful because of my faith in God, and that I came to China because I believe God wants me to be here.

6.
Meeting personal needs

Because of the "fish bowl" dimension of our lives, most everything is known about foreigners. And acts of kindness do not go unnoticed, either. Let me explain. Because of a deeply ingrained fear of water, many college students in China do not know how to swim. Starting in the summer of 2003, I taught (i.e. coached) several dozen students how to swim, simply by demonstrating to them the human body's natural floatability. I asked the student whether he'd like to learn to swim. If the response was positive, I ask him to lie on the water, his arms stretched above his head, and with his face down, and his head immersed. Once the student discovers the body's inherent floatability, all he needs to do is move his arms and legs to propel his body forward. It doesn't take the genius of an Archimedes to find that out. 

Later that same summer, I rescued one of my former students from a possible drowning accident in our campus swimming pool. Although I was busy teaching another student how to swim, I "heart" in my heart a voice clearly telling me to look for my student "Cathy." After spotting her at the other end of the pool, I swam toward her, only to hear her cry in agony because of a charley horse (painful leg cramp) and watch her sink. Trained as a lifeguard during my medical training some 30 years earlier, I grabbed her by the chin and pulled her to safety, breaking one of my own ribs in the process. Instantly, I became the "foreigner" who teaches students how to swim, and saves them from drowning. 

A couple of weeks later, after watching the Prince of Egypt, Cathy told me she can't believe that God would talk to people then or now. I reminded her of the swimming pool incident, when God impressed on my heart to look for my student when she was about to get her leg cramp... "Oh, I get it. God knew I was going to have a cramp. So He told you to go look for me..." I enjoy using such teachable moments to point to God.

Witnessing opportunities are not confined to such heroic acts as rescuing a student from a possible drowning accident. Everyday life offers plenty of opportunity for showing kindness in unexpected ways: people get sick and ask to be prayed for; others have to make an critical job decision, or face an important exam or English competition, and want my advise, which I am happy to give, in addition to the optional prayer time; students sprain their ankles or get a sty or a foreign body in their eyes, which I offer to remove, or give medicine; others still run out of money, and needs a cash advance to hold them over until the next bank transfer from their parents. Several years ago (in the spring of 2003), the SARS (Severe Acute Respiratory Syndrome) provided many opportunities to show my Chinese students and friends that foreign teachers care: we did not run for cover (i.e., ask to return to the safety of our home countries in the US or Europe), as many from the business and diplomatic community did, primarily, they said, because of the liability involved. One could not help wonder whether the life of an American businessman or a British teacher is worth more than that of a Chinese student or teacher?

"Aren’t you afraid about SARS?" My students often asked me. And they were surprised when I said, "No, I am not afraid!" Indeed, I was not. I'd explain to them: "There is no need to be fearful! Only be careful!" And finally, after giving them some personal health advise, such as exercising every day; eating healthy food (such as fruit, vegetables, nuts, and seeds), and getting enough sleep (for example from 10pm-6am), I then refer them to Matthew 6 for the ultimate consolation, "Trust in the Lord for your well-being" (Matt. 6:25-35).

7.
Friendship evangelism

Evangelism through making friends is regarded as highly effective and thus widely practiced 


(Ethnic Harvest 2008) ADDIN EN.CITE  (Wikipedia 2008d) 


(Terry Fisher 2008) ADDIN EN.CITE  


(IFE 2008) ADDIN EN.CITE  (Bickel 1997) 


(Pepper 2000) ADDIN EN.CITE . Although highly effective, it is little intrusive, and this low profile approach to evangelism is quite well suited in creative access areas such as China or Muslim countries. In fact, it is nearly impossible to witness to anyone about one’s beliefs and faith, unless one first establishes a friendly rapport with that person. Conversely, conflict and hostility are the ultimate obstacles to evangelism.

As for me, I have invited scores of students to my home for coffee, tea, dinner, or just for watching movies. Others invited themselves to talk, practice their English, or watch movies. Occasionally, I was asked to tell them more about God, or Jesus. Rather than give my friends a feeble exposé about who Jesus is, or what he did (his life and miracles, or his death and resurrection), I offer them to watch the "Jesus" film (Sykes 2001), which most students enthusiastically like to do. Only one student in my teaching experience in China has categorically rejected such an invitation, preferring to watch cartoons, instead. It seemed as it would tarnish her pure atheistic soul if she were to watch a movie that is so incompatible with her materialistic worldview. And I do respect such wishes.

Surprisingly, many students respond well to the film, some even cry during the scenes of the crucifixion and several days or weeks later, about half a dozen have asked Jesus to become their Lord and Savior. Because of my contractual constraints, I refer them to a friend who has a special "English Corner" in the privacy of his hotel room. In China, the English corner is a common practice designed to give college students an opportunity to practice their English with foreigners. My friend's English corner is special in that he uses a bilingual Bible as the textbook. I must admit, I have seen more people coming to Christ in my first twelve months of teaching ESL in China than in twenty years of medical ministry on four continents. Since then, especially after I have been reprimanded for speaking too openly about this “Jesus stuff,” I have not been able to track accurately how many have responded to the often unspoken invitation to accept Jesus Christ as Lord and Savior.

Useful as it is in explaining the life and death of Jesus, I find the "Jesus" film has several critical shortcomings. I find some scenes such as the transfiguration completely inappropriate, even confusing, for the Chinese audience. Except for adding confusion to the narrative, it does not add anything to the understanding of the story, or God's plan of redemption. What is missing, however, is the question of origins (Gen. 1), and more importantly, the question of sin and the Fall (Gen. 3), and finally, the question of ultimate destiny (Revelation). Most students do not understand why Jesus had to die. The death of Jesus makes only sense in view of our fallen nature. Apart from a preliminary understanding of creation, the Fall and ultimate destiny, the crucifixion is only a political, albeit tragic, event with no cosmic or spiritual significance. I strongly recommend that a future version of this otherwise great movie also includes creation, the fall, and the second coming, and cuts out difficult scenes such as the Transfiguration.

Besides interacting with my students, I have also plenty of opportunity to interact with staff, faculty, and people from the larger community.

Over several years, I became good friends with Ms. Monica (not her real name), a language teacher, and her family. My attempts at bringing up the topic of my faith were not successful, until, one day, Monica called me saying, “I am in deep trouble…” Monica’s trouble was that she was offered a new job. While attractive for several other reasons, the new job contained administrative responsibilities for which she felt she had no preparation. Plus, she’d have to leave behind her students, and teaching, for which she had a great passion. To make matters more complicated, her old boss refused to release her from her present job. “What should I do?”, Monica asked me in desperation. “I can’t sleep at night. I have all these ‘rabbits” running around in my stomach…” She was visibly shaken, and anxious about making the right decision. After some fruitless talking, I asked her whether I could read to her a passage from the Bible. She reluctantly agreed. The passage was from the Sermon on the Mount, where Jesus talks about anxiety, referring to “lilies and birds” (Matt. 6:25-34). She asked me whether she could keep the Bible, which she did. Several days later, she came, visibly relieved and happy. “It worked! Jesus is right. I have no need to be anxious. Jesus helped me make the right decision.” I was elated, but even more so, when Monica told me, “John, now I believe there is a God! You know, for many years, I have been told there is no god. Now I know better. I have experienced his presence! God is for real. Nobody can change my mind about him!”

Mr. Charlie (not his real name), a businessman in Western China, is the father of one of my students. Through his daughter, he asked to meet me so as to practice his English, which was very good, indeed. He did not need the practice, but out of our meeting grew a lovely friendship. When my sister died and I had to return urgently to Europe for her funeral, he helped me get an air ticket in record time. And then, one day, out of the blue, he told me that he had bought a Bible (in English, mind you), and requested my help in understanding some of the obscure stories contained in it. Was I ever excited to share my faith with him! He had many questions, especially about some of the parables Jesus told his “students,” as Charlie referred to Jesus’ disciples. Why does Jesus calls himself a vine, or a shepherd? Does that make us sheep? Why did Jesus have to die? What difference does his death make? Why did Jesus come to Israel, when he is supposedly died for all people in the whole world? These were perceptive questions, and my theological/missiological training was stretched soon beyond its natural limitations. Here, too, as I had done in class for my students for Easter, I used a mini-version of my powerpoint lessons to give him a brief introduction to redemptive history. Charlie was clearly pleased to see graphically what he had some difficulty imagining when reading the text-based Bible.

While God used a crisis in the life of Monica to reveal himself to her, in the case of Charlie, God used his natural curiosity and his desire to learn about God and the Bible. Since Charlie knew I was a believer, perhaps his professed reason for meeting me was not so much to practice his English as it was to learn about God. Both overcame formidable natural limitations that were inherent in their respective socio-cultural environments.

8.
Couple counseling

More than once, student couples (i.e., a boyfriend and a girl friend) came to me privately to "discuss personal matters." In China, parents discourage, even prohibit, their college age children to date during their college years. Inevitably it happens that a boy and a girl fall in love with each other. Such a predicament creates much pressure for one or both partners. Thus, I have been asked for advice, "What should we do? Obey our parents, or follow our romantic inclination?" At first, I always encouraged transparency and honesty with their parents. I invited them to negotiate with their parents, and arrive at a compromise. Parents are primarily concerned about their children succeeding in college and in life, and about getting good grades. "Would they allow you to date if you can prove to them that it does not interfere with your studies?" The answer is invariably, "No!" My own interactions with some parents leave me no doubt about their absolute intransigence on this (and other) issues. So I explain to them a biblical view of human life, namely that God created us male and female, but also integrated (namely physical, mental, social, and spiritual) human beings. While the Bible encourages believers to obey parents (Eph 6:1, Col 3:20), it also presents a balanced view of human life and experience, which can be extended to include a balance between academic study and social life. Some students have found solace in this balanced view (thus engaging in some covert parental disobedience), others have decided to break up their premature relationship, perhaps more to assuage their persisting feelings of guilt than to obey their parents.

9.
Crisis counseling

Because of their perceived “foreignness,” foreign teachers are typically sheltered from the crisis experienced by their students. Personal tragedies in the lives of students are borne in the solitude of their dormitories, or in the comfort of their families. Seldom are these burdens shared with foreigners. Several reasons are typically given for this quasi-secrecy, 

1) “I did not want to burden you with my problem.” 

2) “It was not that big of a problem anyway.” 

3) “I did not feel comfortable sharing my pain with a stranger, even though you may be my teacher.”

4) “There is not much that can be done about it anyway.”

Only in rare cases did students come to me for help. One student was in deep trouble with her roommates (she was accused of having stolen a mobile phone), and did not know what to do. If she was found out, she’d be expelled from school, and she would lose four years of college education. I offered to pray with her, which she gladly accepted. Later she said that praying with her had given her the confidence to face her accusers, and make things right. 

On May 12, 2008, there was a major earthquake in Sichuan province, killing over 69,000 people, injuring over 300,000, displacing entire communities, and creating untold damage in infrastructure and buildings.
 Although we were over 1,200 miles (nearly 2,000km) away from the epicenter, my students were visibly “shaken” (no pun intended) by the news as the death toll rose day after day. Since I was not on the front line as was my former fellow student Fuller 


(Stabler-Havener 2008) ADDIN EN.CITE , I was not in a position to provide first hand, one-to-one, counseling. Instead, in order to deal with the questions that were in everyone’s mind, I prepared and gave a powerpoint lesson, vividly showing the impact of the earthquake on human pain and suffering. At the end of the lesson, I asked what lessons we can learn from this disaster, although it happened at the other end of the country. The answers were slow in coming, but revealed deep insights:

1. “When there is a earthquake, we must protect ourselves.” —How do you protect yourself, I’d ask? —By hiding under our desk!
 I said, “That may be the worst place of all!
 The best place is open space. So you must run outside. And do so at once. Do not ask permission from your teacher.”

2.  “Life is unpredictable.”

3. “Life is precious. We must value every moment of it. We must value our friends and families.”

4. “Our life can be changed in a moment.”

These last three points came home to me on June 2, when I learned that my youngest sister had died from the aftermath of a near-fatal car accident, leaving a three-year old toddler motherless. I had to fly home at once. This time, it was my students’ turn to show me sympathy and compassion. Several students called me or wrote comforting notes.

10.
Teaching style

Although not directly missiological in nature, the teaching style of a foreign teacher does have a deep impact on the learning experience of Chinese students. For years, decades, even centuries, Chinese students have been conditioned to memorize endless lists of vocabulary and assimilate complex grammatical rules, all with no connection with real life. Not suggesting for a moment that vocabulary or grammar are irrelevant in language acquisition, I have been observing that Chinese teachers of English do quite a good job at teaching vocabulary and grammar, but are not so good at making language learning fun or relevant. Some students note in their evaluation of my course on audiovisual English. 

•
“By using movies, you ushered in a quality-centered, life-based teaching system rather than China's exam-centered approach.”

•
“Your classes arouse my interest and motivate me to learn something, [compared] to taking those boring and dull grammar and phrase classes. Even after several weeks, I can still remember some scenes or words from the movie!"

•
We are actively involved: "we could laugh, sob and comment as the story goes on." Watching a movie is so different from a formal class in which the teacher drones on and on while the students sit still, stifling yawns."

•
“It is a welcome change from the traditional, i.e., teacher-centered, teaching, where a language class is primarily an information class.”

•
“Reading books is rather dull and monotonous, and stifles our interest.”

•
“In middle/high schools, English study was intensive and mechanical. The teacher "droned on and on", dispensing one dry fact after another, and delivering her monologue, totally oblivious to our tired eyes and stifled yawns.”

•
“Watching movies provides a quality-oriented and life-based approach to learn English in that it enables us to learn actively according to our interest, in opposition to the traditional exam-oriented education which stifles student's interest.”

I am therefore suggesting that foreign teachers do have a different role, a role that goes far beyond teaching vocabulary or grammar. We teach primarily the same way we have been taught. One cannot expect a Chinese teacher to break out of the mold of Chinese education. But foreign teachers can model alternative models of classroom behavior. 

For example, I am a product of many years of formal education in various countries (France, Germany, UK, Canada, and USA). As such, I have suffered from the deficiency of traditional methods of teaching such as memorizing 1) endless lists of dates to remember (in history class); 2) amount of GNP of countries I never expected to visit in my life time (geography); 3) abstract formulas with no practical relevance (math/physics/chemistry); 4) study Cicero (in Latin classes); or the Iliad and Odysseus (during Greek lessons).

In the USA, however, I observed a model of education that is life-based, appealing to my creativity rather than to my memory. I am applying this model to my teaching in China, with encouraging results. 

One of the innovations I introduced on my campus is the practice of preparing an ECD (extended course description), and handing it out on the first day of class. An ECD typically describes the course objectives, outline, homework assignments, and methods of evaluation. ECDs are seen as a novelty by both students and teachers. So far, however, it has not caught on. Various reasons have been cited: 1) lack of time, 2) the prohibitive cost of printing the hand-out, and 3) the ultimate argument that marks the end of all arguments, "it has never been done before..." In the ECD, I also explain my philosophy of teaching, which impacts directly the methods of evaluation. I heard many students complain to me about being tested in other classes against criteria they never knew existed, or receiving a failing grade for no other reason than having signed up for a particular teacher's class. When I discussed with that teacher why so many students failed her class, she told me proudly, "I fail 20-30% of my students, because I want them to respect (i.e., fear) me. That's how I have been treated when I was a student. Now it is payback time." No amount of reasoning could change her mind.

By contrast, I tell my students that I consider each one to be an "A" student until I am proven otherwise. In my book, each student starts out with 100%, a fully stocked bank account. A student begins losing points when her attendance drops, or when she fails to turn in papers, or submits papers that are deficient in grammar, syntax, or spelling. I keep a log of every student marks, and every student can know at any time where he or she stands. In my book, there are no surprises. I even allow a student to make up for a failed attempt. I call this "redemptive" teaching and evaluating. The purpose of testing is not to punish students for what they do not know. Rather the purpose of testing is to help them learn from their mistakes. While appreciated by the students, my colleagues are not too keen on adopting this new teaching and testing philosophy. After all, it has not been tried before! Innovations carry an inherent risk, which few people in China are willing to take. So it is the same old thing over and over again. Such change-resistant attitudes account for old habits to continue for generations and generations of students and teachers, despite talks in high places about education reform. 

Language acquisition does not occur in a vacuum. It must be life-based, and made relevant for a student's situation and needs: a medical student may have no interest in international economics, but is very interested in anatomy, physiology, and therapeutics. Most students, regardless of their disciplines, can relate to issues pertaining to daily life: food, transportation, social relations, and current events (local, national, world), even history (Taiping rebellion), ethics (abortion, euthanasia), or religion and philosophy. In this context, I feel free to discuss questions such as: 

•
“Why are there so many religions?” 

•
“Why is there such a diversity of languages?” Here I introduce the story of the tower of Babel (Gen. 11:6-9), and later point to Pentecost (Acts 2).

•
“Why is there so much pain and suffering? Why do we experience death?” Here I point to the Fall (Gen. 3).

•
“Where does the institution of the family come from?” Adam and Eve are our first parents (Gen. 1-2).

•
“Why do we have a seven-day week?” The answer, of course, is Creation week (Gen. 1-2).

Teaching ESL is, indeed, an incarnational ministry: we become immersed in culture, our presence (who we "are") is as important as what we "do." Even the way we dress or adorn ourselves can become a cross-cultural bridge. Praying before a meal, or wearing a pewter cross as a necklace identifies me as a Christian, and has prompted several students to identify themselves spontaneously as such, too. Far from being value-neutral, teaching ESL is, and can be, a vehicle for values and ideas: Bible, worldview, even democracy. Much can be said about teaching ESL. For the purpose of our discussions, in summary, teaching ESL:

•
opens up opportunities for friendship evangelism;

•
is a key to sharing the good news in creative access areas typically closed to other forms of outreach;

•
helps transfer essential linguistic skills for which there is a growing need/demand;

•
provides new opportunities for work/learning at home/abroad.

D.
Constraints of teaching ESL in restricted areas

1.
Freedom of expression

Engaging in outright evangelistic activities is illegal in China, for foreigners and Chinese people alike, to be sure. I cannot talk as freely about my faith in China as I would in the USA, teaching at a seminary or Bible college.
 What is not so clear, however, is to know what is permissible to do in daily life, given China's freedom of religion, officially written in its constitution. Although I would never engage in overt activities (street evangelism, or preaching in a Chinese church), what rational do I have for engaging in the kind of covert activities described in this paper? Could I get in trouble (i.e., persecuted) for doing so? I am sure I could. If so, could I claim to be persecuted for the sake of righteousness, or because of my own foolishness (1 Peter 2:19-20)? The apostles Paul, Peter, or Stephen certainly did not shrink from their missionary mandate (Acts 4:19-20; 18:9-10) even in the face of harsh persecution (Acts 5:17-18; Acts 7:54-60; Acts 9:23-25; Acts 12:1-5; Acts 21:27-36).

How, then, can I aspire to be "wise as a serpent and innocent as a dove" (Matt. 10:16)?

When I was traveling in China in 1994 on behalf of Habitat for Humanity 
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(Heldt 2004) ADDIN EN.CITE , I had clear evidence that our phone and hotel room conversations were being tapped. Even now, nearly fifteen years later, even though I feel a much greater freedom of expressing my views, occasional incidents remind me that communications of foreign teachers are still being monitored, and this includes statements made in the classroom, by email, telephone conversations, church attendance, and social activities. It always puzzles me to learn from my boss, students, or colleagues what I have been doing or saying, or even plan to do. Because of that, I advise new foreign teachers "Remember, we live in a fish bowl. Anything that a foreigner says or does is potentially known to virtually everyone in the surrounding community within a short time, sometimes overnight. If there is something you don't want anyone to know, just don't do it, whether in private or in public! Don't say it!" Several years ago, when I was teaching in Nanchang, I received a phone from a student in Chongqing, a city with a population of over four million, asking me, tongue in cheek, whether we were missing a foreign teacher. One of my colleagues in Nanchang has been traveling to that city and has been spotted by one of my students. This is to show that even in a big country like China the grapevine works quite well.

2.
House churches vs. Registered church?

There is a stark difference between worship in house churches and in the official, registered, state church. On my first Christmas, I looked up the official church in town. As it was filled to the brim, I looked for a side entrance. A middle-aged woman, perhaps a deacon, spotted me, glanced at me in anger, and showed me the door. Not understanding what she was saying in Chinese, after several fruitless attempts, she blurted out in broken English and in total exasperation, "Get out of here! You not welcome." That was my first and last experience of worship in the registered church. Much later, I was invited to a home fellowship, where I was introduced by name. We had dinner, studied Scripture, sang and prayed until late at night. While house churches are vibrant, albeit turned inward, registered churches offer a stale and lifeless taste of Christianity, one that is certainly not appealing to the younger generation. Both groups, beaten into submission, are cowering in the face of ongoing state-sponsored intimidation, persecution, and reprisal. Neither place seems conducive for the involvement of foreign teachers, at least for the time being.

E.
Discussion: Future perspectives

As much as I welcome any and all opportunities to share my faith, I do not use the classroom or even my life in China as a platform to evangelize or even proselytize. Doing so would be unethical (Tennant 2002:35), illegal (by contractual stipulations), or simply dangerous (risk of deportation). Conversely, I have learned that I can and do preach far more eloquent sermons by what I do than by what I say. 

1.
Professionalism

For example, recently, after I had offered an unexpectedly elegant solution to a knotty class-scheduling problem (i.e., taking over four classes from a new foreign teacher scheduled to arrive four weeks into the new term), I heard my dean excitedly exclaim, "Now I know, John, that you are truly a Christian!" (I perceived this comment to be truly a compliment coming from a rather stern boss who happened also to be a member of China’s Communist Party). All I was trying to do was to help my school solve a seemingly complicated problem. As Mary Wong would tell English teachers, "…[our] best witness is professionalism" (Tennant 2002:35). Under professionalism, I would include solving problems and helping meet the needs of our hosts. Jesus gives us a demonstration of wholistic ministry. "Jesus went throughout Galilee, teaching in their synagogues and proclaiming the good news of the kingdom and curing every disease and every sickness among the people (Matt. 4:23, see also Luke 4:18-20). 

2.
Is education value free?

Education, even teaching ESL, is never value-free. Even if we never say a word about our faith, we often preach louder sermons by what we do than by what we say.

If the scientific method's purpose is to arrive at the truth about/behind the universe, then the scientific method compels us to present all the evidence available, including the biblical data about creation and God. We ought not to cheat our students by depriving them of a second opinion. If God grants human beings freedom of choice (Gen. 3), how much more ought we do so as fallible human beings?

If Chinese textbooks present unmitigated and biased information about evolution (Dampier 2002) or life in space (Jastrow 1999; Sagan 1999), it is only reasonable, and "scientific" to also present alternative views of the cosmos and/or human nature. If so-called scientific textbooks make room for faith (Jastrow 1999), how much more should believers be bold to offer their biblical faith as an alternative option?

3.
Individual vs. Mass conversions?

While real and exciting when they do happen, missiological opportunities stemming from teaching ESL in China are not (yet) legion. What are six (6) new members added to the family of God when over a billion Chinese people either do not know God, or have been conditioned to believe God does not exist, or that creation, in the mind of a 2nd grade student, is irrefutably a man-made myth as opposed to the "scientifically proven" fact of Darwinian evolution. What are six new believers compared to 600,000 converts to Islam (Xiao 2003) by a young Muslim ruler in ancient Chinese history in the western part of China?
 Or what are six new believers compared to the millions of Chinese people adhering to Buddhism, Confucianism, and Taoism, or a blend of all these? 

I am not denigrating the value of six converts. As the story of the starfish thrower reminds us, "God saves one person at a time." But God has been known to save 5,000 people in a single day! Six converts in twelve months is a far cry from the five thousand converts referred to in Acts 2! If it happened then, why can't it happen nowadays, and especially in China?

While the "starfish thrower" approach is certainly a valid one, I surmise we must find new (i.e., more effective and more efficient) approaches that may be better suited for China's contemporary and future demographic constellation.

The problem with the "Jesus" film, and much typical evangelistic activity exclusively aimed at extorting from non-believers an immediate commitment to "accept Jesus Christ as Lord and Savior," is that it provides answers to questions that most people in China have never asked. There is a popular bumper sticker in California that reads, "Jesus is the answer." What the slogan fails to explain are the questions, "Answer to what questions or problems?" The answer may be implicit in the minds of believers, but it is certainly foreign to those who know nothing about the Bible or redemptive history, unless the "questions" are explained to them. And thus we must go back to the beginning, to the book of Genesis.

The best way, I found, to introduce redemptive history is by way of one's worldview. Once I have established, or helped a person understand, her own worldview, it becomes easier and more profitable to introduce a Judeo-Christian worldview (see FIGURE 2). Failure to do that groundwork may result in syncretism, such as "Christians" who (still) believe in evolution, or in endless cycles of reincarnation. Jesus has become just one more deity in their pantheon of gods.

But when a people, a community, or even an entire nation, adopts a Judeo-Christian worldview, their entire lifestyle is changed. There will be no more forced abortions, no more human rights violations, no more gross social inequities, no more cheating that is culturally sanctioned, and no more idol worship of any kind. Imagine what a large-scale adoption of a Judeo-Christian worldview, one that is endorsed by the Communist Party and one that is included in every curriculum around the nation, would mean for China and for the Chinese people, peasants or business men, teachers or students, men, women or children! 

4.
The Taiping Rebellion: A missed missiological opportunity?

China was once on the brink of such a dramatic worldview change. In the turmoil of the 19th century, the Taiping Rebellion was inspired by Judeo-Christian values (Ebrey 1996:240-243) 
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(Britannica 2007; Hooker 1996; Lycos 2008; Wikipedia 2008m) ADDIN EN.CITE : faith in Jesus, equality of men and women, redistribution of land, keeping of the Ten Commandments, including the seventh-day Sabbath, etc. The movement's leader, Hong Xiuquan (1814-1864) had espoused a primitive Christology, seeing himself as the Son of Heaven, in the tradition of earlier dynasties. The movement was rather violent, and suffered from internal divisions. But the greatest obstacle preventing the Taiping's ultimate victory was the alliance of Christian missionaries and western powers with the then ruling Qing dynasty (Ebrey 1996:240-243).

Can we even begin to imagine what a Taiping victory may have meant for the immediate past, present, and future of China? One historian even wonders whether a Taiping victory over the Qing may have averted China bloody events in the 20th century (Ebrey 1996:258). Not even to mention the cost in terms of the Great Commission. The temporal and eternal destiny of China and the Chinese people has been sacrificed in the name of some alleged doctrinal orthodoxy! Now the church in China, beaten into submission by fear and intimidation, is cowering like a frightened kitten. How much influence can it have on Chinese society and culture if it has no prophetic voice? By contrast, Buddhism is flourishing around the nation, its temples rebuilt with idols and all, the pagodas have become the mandatory destination of tourist attractions and its activities the focus of national television (CCTV 9 2003). When I was traveling over 2500 km to Sichuan and back via the Three Gorges, I visited over a hundred Buddhist, Taoist or Confucian temples, teaming with people, yet I saw only one Roman Catholic church, abandoned. It seems the church is quasi-fossilized, with its wings clipped, and doors closed. While the church is largely irrelevant in today's Chinese culture, having no prophetic voice, pilgrims flock to oversized Buddhas, and consult diviners and fortune-tellers, attracted by eerie sounds, luscious sights, and exotic smells. In contrast to the invisible God of the Bible, this is what makes Buddhism so appealing to people: idols people can see, hear, and smell. And yet, what has Buddhism to offer in terms of inner peace and eternal life? How can the church recapture its prophetic role, that of light of the world, and salt of the earth in contemporary China?

Is it asking too much to put our denominational differences aside in order to bring the good news of the kingdom to this great country with its great people? 
Now, sharing the "good news" involves not just salvation of the soul, leading to eternal life in the afterlife. In the tradition of Luke 4:18-20, redemption involves all four dimensions of human life and experience: 1) physical (healing the blind); 2) economic (good news to the poor); 3) social and political (release for the captives); and 4) spiritual (freedom for the oppressed). In recent history, China has demonstrated a new kind of pragmatism (re: socialism vs. capitalism) as illustrated by a famous phrase from Deng Xiao Ping, "White cat, black cat—either will do as long as it catches mice" (Ebrey 1996:313, see also 331; Jakobson 1998). If China can adopt capitalist methods to achieve economic growth and development, perhaps it can also adopt a Judeo-Christian worldview to bring freedom, happiness and prosperity to its people.

F.
Conclusion: "Closed doors, open windows"

In recent years and decades, sharing the good news of the kingdom has become an increasing problem in Islamic nations, or in some of the last remaining communist countries such as China. 

As we have seen in this paper, in recent years and decades, teaching ESL has been offering new and unexpected missiological opportunities in countries and environments that are traditionally closed to missionaries, mission agencies and overt evangelistic activities.

In the classic movie "Sound of Music," Julie Andrews as Maria quotes the Reverent Mother as saying, "When the Lord closes a door, somewhere else He opens a window..." 


(Wise 2000: after 130 min. 52-54 seconds) ADDIN EN.CITE .

While classroom interactions offer wonderful opportunities, these opportunities are not confined to the classroom. Extra-curricular activities (social life, English Corners, sports, traveling) offer many such opportunities. Whether, however, they take place inside or outside of the classroom, kingdom-related activities typically demand a high level of discernment and social, cultural, and political sensitivity. As foreigners in strange lands, foreign ESL teachers are to exude fragrance, and spread light as much as salt (Matt. 5:13-14). We are admonished to wise and gentle (Matt. 10:6), combine word and deed (Matt. 4:23; 9:35), and above all, give credit to God (1 Cor 10:31).
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� 	See (Gen. 1-2).


� 	See (Gen. 3)


� 	See � ADDIN EN.CITE � ADDIN EN.CITE.DATA ��� ADDIN EN.CITE.DATA ���(Rogers 1990; Wikipedia 2008c)�.


� 	See (Rom. 3:24).


�	Found online. http://www.oregonvos.net/~fairport/anarchy.html (first accessed on October 5, 2003, but not longer available online in 2008). 


� 	See (Acts 20:32; 26:18; Rom. 6:22).


�	� ADDIN EN.CITE � ADDIN EN.CITE.DATA ���(Wikipedia 2008p)�. � ADDIN EN.CITE � ADDIN EN.CITE.DATA ���(Rogers 1990)�. According to Marxism, "Revolutionary social transformation from capitalism to socialism will produce a new man and a new human nature, no longer alienated from himself and nature" http://www.forerunner.com/ forerunner/X0500_DeMar_-_Marxism.html (first accessed on October 5, 2003, but this quote can no longer be found online in 2008).


� 	See (Matt. 25:46; John 3:16; 1 John 2:25).


�	This refers to a well-known story of an old man living by the sea. Every day, as the high tide was receding, the beach was littered with hundreds and thousands of dying starfishes stranded by the high tide. Every day, the old man would go out, collecting the starfishes and throwing them back into the ocean, one by one. A young boy, watching the man, observed, "Excuse me, sir, what's the point of throwing the starfish back to the ocean. There are so many today, and perhaps even more tomorrow." _— "Yes, young man, said the old man. But each starfish I throw back has another chance at life. That's what matters." I have re-told this story from memory in my own words), but it has been adapted by several other writers and speakers � ADDIN EN.CITE � ADDIN EN.CITE.DATA ���(Eiseley 2008)� � ADDIN EN.CITE <EndNote><Cite><Author>Smith</Author><Year>2006</Year><RecNum>231</RecNum><record><rec-number>231</rec-number><foreign-keys><key app="EN" db-id="rezxapdszsfe5vedxr3vrtxdaewvzzsdvfds">231</key></foreign-keys><ref-type name="Web Page">12</ref-type><contributors><authors><author>Smith, Jan</author></authors></contributors><titles><title>The Starfish Thrower</title></titles><volume>2008</volume><number>June 18</number><dates><year>2006</year></dates><pub-location>Crossville TN 38557</pub-location><publisher>Cumberland Good Samaritans. http://www.goodsamaritansinc.org/starfishthrower.htm</publisher><orig-pub>© Copyright 2006 Cumberland Good Samaritans, Inc. All rights reserved.&#xD;Cumberland Good Samaritans Inc., PO Box 89 • 281 10th St • Crossville TN 38557 • USA • (931) 484-3225&#xD;/////////////////////////&#xD;The Starfish Thrower  &#xD;&#xD;An older man taking a solitary walk along the beach saw a young man from a distance and thought he was dancing. As he grew closer, he realized that the young man was picking up starfish --one at a time -- and throwing them back into the ocean.&#xD;&#xD;As he approached, the older man told the younger one, &quot;You can’t possibly make a difference -- there are miles and miles of beaches and thousands of starfish.&#xD;&#xD;In response, the young man picked up another starfish, moved gracefully to the shoreline, and threw it in... &quot;Made a difference to that one.&quot;&#xD;&#xD;The older man moved on and the young one kept on with his self-appointed task.&#xD;&#xD;The rest of the day the older man could not forget what the young one had said. And, the next morning, he went to the beach again and this time joined the young starfish thrower.&#xD;&#xD;And the King shall answer and say unto them, Verily I say unto you, In as much as ye have done it unto one of the least of these my brethren, ye have done it unto me.&#xD;Matthew 25:40</orig-pub><label>REFCiTED4TESOL+MiSSiON///  REFCiTED4TESOL+MiSSiON/// </label><urls></urls></record></Cite></EndNote>�(Smith 2006)� � ADDIN EN.CITE � ADDIN EN.CITE.DATA ���(Elizabeth 2007)� � ADDIN EN.CITE � ADDIN EN.CITE.DATA ���(Wikipedia 2008n)�.


� 	The official figures for casualties are 69,180 dead (it is the 19th deadliest earthquake of all time), 374,142 injured, and 17,406 missing as of June 18, 2008 12:00 CST � ADDIN EN.CITE � ADDIN EN.CITE.DATA ��� ADDIN EN.CITE.DATA ���(Wikipedia 2008a)�.


� 	Others suggested to jump out of the window, clearly not a good idea when you are in the third or fourth floor. One student said he would run into the bathroom. His suggestion drew laughter, as there is barely room for more than two or three people, and bathrooms are not the best (i.e., most fragrant) place to be stuck, waiting to be rescued. The idea has some merit, as there are more pipes in bathrooms than in any other room. But, in the end, not a good idea.


� 	Desks are barely big enough to fit one person, and are typically made of light wood that breaks easily.


� 	In China, students are conditioned not to do anything (such as entering the classroom when they are late, or leaving for the bathroom) without first getting the permission from their teachers.


� 	One of my students spontaneously wrote a very sweet note, “Mr. John. I’m very sorry to hear that you sister passed away. I know you are very sad. I don’t know what to say, but I want to say, you should [be] happy. Everything will past [sic]. Please be brave!” (Candy). [Monday, June 2, 2008].


� 	Internet access to many Christian and church-related websites is typically blocked, sometimes intermittently, most often permanently. Curiously, these particular websites (� HYPERLINK "http://www.christianitytoday.com/ct" ��http://www.christianitytoday.com/ct� and � HYPERLINK "http://www.crystalcathedral.org/" ��http://www.crystalcathedral.org/�) were accessible from China on 2008-06-20. Reportedly, there has been a relaxing of many restrictions (internet, reporting, travel, etc.), in view of the scheduled 2008 Beijing Olympics during the summer of 2008. It is obviously difficult to predict what is going to happen after the Olympics Games are over. Many say, “it will be business as usual.” Others hope for a ripple effect. We will see.


�	Timur (AKA Tamerlane) is known for his ruthless tactics � ADDIN EN.CITE � ADDIN EN.CITE.DATA ���(Encarta 2008)� � ADDIN EN.CITE � ADDIN EN.CITE.DATA ��� ADDIN EN.CITE.DATA ���(Wikipedia 2008o)� � ADDIN EN.CITE � ADDIN EN.CITE.DATA ���(Smitha 1999)� � ADDIN EN.CITE � ADDIN EN.CITE.DATA ���(Silkroad Foundation 2008)�. Yet, in Western China, he is mostly remembered for his declaration of Sunni Islam as the state religion � ADDIN EN.CITE � ADDIN EN.CITE.DATA ���(Berzin 1996: Chapter 14)�, for his forced conversions � ADDIN EN.CITE � ADDIN EN.CITE.DATA ���(Berzin 1996: Chapter 15)� and for the islamisation of the states he conquered � ADDIN EN.CITE � ADDIN EN.CITE.DATA ���(Berzin 1996: Chapter 17)�. 
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