Christian Higher Education and its Contextual Placement for Dialogue
                                                                                                        Plamthodathil S. Jacob
We live in a world of racial, ethnic, cultural and religious diversity. It is generally   acknowledged that awareness of such a global reality has to be facilitated at various levels. The well sought after opportunities for Higher Education, brings in people of divergent faiths together in a campus context. In India we find that the majority of Christian College and Deemed university campuses consist people of people of  other faiths. It brings in an authentic contextual situation. It could be effectively used for comprehending and appreciating the increasing impact of interfaith environment and nurturing of interfaith dialogue.
  People also come from differing religious traditions.  If we understand what other people believe and practice as their way of life influenced by cultures and conditioned by religions, we could understand each other better and to maintain religious harmony and peace for all. India is known as a land of many religions. The major religions that originated in India are Hinduism, Buddhism, Jainism and Sikhism. Often the religions which originated in India are clubbed together because they are ‘culturally’ interrelated.  Never the less they are different from each other.  In addition, there are other religions that came to India, from other countries. India’s pluralistic tradition welcomed those heartily. Judaism, Zoroastrianism (religion of the Parsis), Christianity (almost all denominations and doctrinal forms), Islam and the recently arrived Baha’i Faith (with its beautiful lotus temple in New Delhi) belong to that group. Those are referred to as’ minority’s religions because the followers are smaller in number compared to those of Hinduism. For getting an idea of ‘minority’ and ‘majority’ status assigned to religions, let look at us the national population profile in terms of religious classifications. According to the last census (2001) enumerated by Government of India, the following profile has been itemized.
	Hindu                      80.5 %                                        


	Muslim                   13.4%                                                      

	Christians                2.3%

	Sikhs                        1.9%

	Buddhists                0.8%

	Jains                        0.4%

	Other religions        0.6%

	No religion             0.1%


It gives us a population based profile of the multiplicity of religions in India. A quick review of the formation of Indian culture too will enable us to understand the origin and development of religions of India.

Indian Culture
 Indian culture was formed and nurtured in pluralism.  The intermingling a mighty stream of humanity that came to inhabit India contributed to the element of diversity in India. People migrated into the land from divergent racial and cultural traditions over thousands of years. Finally their interactions and conflicts different groups evolved India’s cultural force. It changed the land into a nation of many people, many cultures and many religions. It leaves no room for any racial group to claim any authentic purity. Historians refer to them as the Aryan, the Dravidian, the Austric, the Scythian, the Greek, the Hun, the Iranian, and the Mongolian. The theory of identifying the Indian population in Aryan-Dravidian configuration has been regarded as a western invention of racial classification and an over simplification of a complex subject, by post colonial scholars. Even the Semitic cultures and races came into India. They all contributed to what is ‘Indian’.  To begin with, they had a common goal of finding prosperity in India. In course of time over battles, combats and peace treaties, they settled down and shared ‘India’.

Thus, we find a large number of sub-cultures, languages, social control through caste system and differing standards of social morality. They produced diverse systems of philosophy and religious sects and cults. 

 Indian culture includes the customary daily routine of living, language, costumes (clothing) and ways of worship, religious forms, admiration for different gods, ancestors/elders and people of high level of accomplishment in spirituality (saints/gurus).   What we need to understand is that the nature of Indian culture and way of life, vary widely. Thus, Indian culture came from a wide variety of sources of peoples and periods of history over fifty centuries. In short, Indian culture is a ‘composite’ culture evolving itself into a unique system combining the contribution of all. The cultural contacts with Dravidian, Sumerian, Assyrian, ‘Aryan’, Persian, Greek, Hun, Arabian, Islamic, European people have played a role. The process is still active in relation to the contemporary ‘globalization’ as well. We generally find a “miniature India” on our campuses of higher education and culturally and historically we are inclined if done in the right spirit. The Christian Higher Educational dynamics provides an amiable contextual placement for dialogue. More than a century-old growth of Christian higher education  by now  has been rendering quality service to the people of India. Highlights of such a well sought after service could provide a contextual placement for dialogue.
Christianity’s service to Education in India: 
An opportunity for Dialogue

Modern India emerged as a product of   educational efforts of the eighteenth, nineteenth and early twentieth century pioneers in the field.  Its contact with English education paved a new road to progress and imbibed a new direction in the accepted wisdom of the educated and enlightened leaders of that time. Christianity has played a leading role in the process of enhancing the foundational efforts.  Most private educational institutions during the period were established and run by Christian missionaries.  The official policy of education of the British rulers was declared as English education, with the decisive assertion of McCauley’s Minutes in 1835 in its favor.  People sought the new opportunity of English education with enthusiasm. Most missionaries welcomed it and considered it as a god given opportunity to spread the Christian gospel. Soon private institutions were considered for Government ‘grant-in- aid’ for their educational efforts.

The contact with English education and Christianity invigorated the paving of a new way and new direction for the enthusiastic educated young men of the 19th century. Though Christian missionary efforts through educational institutions did not succeed in converting all students to their faith, people of India gained immensely. The rediscovery of a new significance to the rich heritage of the past was the most important gain
.(Jacob:1973:75)

The young people who received modern education of that time could not escape learning about Christianity reflected in the moral education class and in the study of English literature. 

Christianity arrived in India in three most important stages. The Christian traditions of Kerala strongly hold that St. Thomas, the disciple of Jesus brought the gospel to the coast of Malabar first in 52 CE and later to moved the Tamil region and got martyred there. It is not clear whether the early Church of Malabar, located in Travancore, Cochin and Malabar engage itself educational activities. Common folks point out that one of the words in Malayalam for school is pallikoodam, which indicated the precincts of the church; so it could indicate that Christians used the church premises for providing some kind of education.   Probably the church confined its educational effort mostly in training the priests to maintain the religious and social activities of the church.   However the descendents of St.Thomas Christians known as Syrian Christians belonging to Orthodox (Jacobite), Marthoma and Catholic traditions in modern times still engage themselves in establishing schools and colleges in a noticeable manner.

The second stage of the arrival of Christianity is demarcated by the arrival of Vasco da Gama in 1498 at Kodangallur (Cranganore) Kozhikode (Calicut) for trading and promotion of Christianity.
 The Portuguese Catholic interest encountered the existing Syrian Christian group and established dominance over them for a short period of time. However, the educational endeavor became visible later in the 16th century by the opening of formal Christian educational institutions, the first formal Christian educational institution being Santa Fe School started by Franciscans in Goa in 1540 CE and followed by a cluster of schools in the nearby areas.(Palackapilly:Ponnumuthan:2004 :84) More schools and colleges became well established and sought after by people of other communities in the modern period    (after Independence) covering the length and breadth of India. 

The third stage of Christianity’s arrival was ushered with the arrival of Protestant Christian Missions. Under the patronage of Frederick IV, the King of Denmark, the first Protestant mission got established in 1706 at Tranquebar (Tarangambadi) and its neighboring areas, with the arrival of B. Zeigenbalg (and Pluetschau). Though they arrived to establish ‘missions to the Heathen’ with an attitude of superiority, they soon discovered the riches of Tamil language and its ancient literature. In their enthusiasm to learn Tamil, they found the need for making the illiterate as literate by establishing small ‘schools’.  The modern missionary movement came in by the end of the century with the formation of the major societies, the Baptist Missionary Society (1792), The London Missionary Society (1799), the Church Missionary Society (1799), the Methodist Missionary Society (1813) and the American Board of Commissioners for Foreign Missions (1810). With the establishment of ‘Serampore Mission’ under the auspices of the Baptist Missionary Society, the pioneering  ‘missionary trio’ consisted of William Carey, the linguist preacher, Joshua Marshman, the educationist, and William Ward, the printer. Carey with his versatile linguistic genius made untiring efforts to systematically present various Indian languages. He was supported by the other members of the team to use education and printing as means for spreading the gospel news. Soon other protestant missions found it expedient to make the common people literate for helping them to read the Bible and in the propagation of Biblical message. As early as 1800, the ‘Serampore Trio’ made arrangements for two boarding schools for Europeans. Before long, they opened boarding schools for Indian children. In 1813, Marshman drew up a scheme for the development of vernacular schools and founded ten village schools attached to the mission station with Indian teachers in charge. They furthermore gained recognition and encouragement from Governor General the Marquis of Hastings
.(Walker:1926:291)

During the early period of all three major forms of Christianity, education was visualized as a primary investment in the task of evangelization often limited to minimum literacy for using the religious literature.  Later they entered into the task of secondary, higher education and professional training beginning in the 19th century and consolidating it in 20th century. Nevertheless some of the missions also discovered a social mission in their educational efforts soon after. Professional education in most needed is like medicine, social work, management; engineering, etc. were introduced in addition to colleges of arts, science and commerce. From early times, the need for starting job-oriented courses at a lower level was realized by missions in different parts of the country and started industrial and technical institutes. Though Christian schools and colleges are not evenly distributed geographically, Christians have expanded their educational work massively considering the minority character of the community
. This article is focused more on areas of service rather than citing numerical strength by quoting statistics. Besides, updated statistics especially from numerous Protestant Christian groups are not available in complete form.
. Some regional and denominational reporting is available; For example,“Role of the Baptist Missionary Society in the   field of Education in Orissa” by Rashmirekha Senapati
Awakening the modern character of restoration

The desire for Western education was kindled in Bengal and spread through out India in different centers and its cumulative effect was a new spirit of inquiry. It found expression in social, political and religious spheres. The demand for English education emerged from Indians supported by Christian missionaries and broad-minded Indians before The British Government policy encouraged it from 1835 onwards. It should be noted that modern education entered India as an enterprise of private individuals. The increase of a large number of missionary educational institutions harmonized with ‘the period of ‘Western impact on the non-Western world’. Thousands of young ‘non-Westerners eagerly sought after Western education’ for ‘personal and national advancement’.
(Hogg: nd: 163)

  The Christian missionaries played the pioneering role both in the area of English and vernacular education. For the propagation of Christianity, they found it necessary, to draw out people from the darkness of ignorance, superstitions and reliance on the authority of orthodox practices prevalent in India. They believed that Western/modern education could be used as a means for achieving it.  

At a later stage private individuals other than the Christian groups also entered in the arena and are still flourishing in their educational efforts in contemporary India.

Western education opened the major channel of Western ideas in the beginning of the modern era. The impact of the educational channel to the outside world through modern education influenced modern Indian Thought, influencing the social, religious and political life of the country. They also introduced women to modern education. As a result of McCauley’s official advocacy of English, the use of English as the medium of educational communication in schools and colleges became a stable practice. Since the Christian missions started several English medium institutions, ambitious young people and their parents welcomed the opportunity. The leadership of modern India of the time was mostly drawn from groups who gained education from Christian institutions. During the early years of independence many educated leaders publicly acknowledged the contribution of the Christian educational institutions in shaping their thought pattern and accessing the progress gained by Europe and America. Alexander Duff, the well-known missionary educator of the time reported: “ Our English schools are flourishing wonderfully. We find it difficult, indeed, in some places impossible, to provide instruction for all who want it. At the single town of Hooghly 1,400 boys are learning English.” (McLean: 1912:188, 89) Indian renaissance was kindled by Rammohan Roy (1772 – 1833) acknowledged as the Father of modern Indian Thought. The revival began with a perspective of the newly emerged spirit of rational inquiry into social, political and religious practices prevalent in India. Consequently it led to the rediscovery of India’s own rich heritage. Educational activities of Christian missions also enhanced the activation of the renascent spirit of India. They also stimulated a refreshing discovery of pride in Hindu religious and Vedic heritage demanding its preservation without succumbing to the appeal of missionary religions.                                                                                          

Literacy, Language Development and Literature

The Christian missionaries expected that their enthusiastic literacy drive would help common people who were mostly illiterate, to read and understand the Christian religious texts.  The translation of the Bible and gospel portions followed. It is a noteworthy fact that the children responded to it more than the adults. Hence schools and boarding schools got established soon. They also recognized the value of training the local converts to Christianity for assisting them in the task of evangelization. It facilitated the spread literacy.  The Christian missionaries learned various languages of India and codified those for systematic expression of new ideas. Along with it printing and publishing became vital for the task at hand. For example, before the death of Serampore missionary, William Carey (1761 –1834), it has been reported that 212,000 copies of the Christian Scriptures in forty different languages were issued from the mission Press and the teaching of Christ were brought in the reach of 300,000,000 human beings.
(McLean:62). Carey the linguist and his team even translated portions of old and new testaments of the Bible into Sanskrit for the benefit of the Brahmin readers. As an illustration of a glimpse of the extensive work, he is reported to have written:

 “ I have just finished for the press my Telinga grammar; the last sheet of Punjabi grammar is the press. I am getting forward with my Kurnata grammar; indeed it is nearly ready for he press. I am also preparing materials for grammars of the Kashmeer, Pushto, and Billochi languages, and have begun digesting those for the Orissa. The care of publishing Felix’s Burmah grammar is on me, besides learning all these languages, correcting the translations in them, writing Bengali dictionary and all my personal and collegiate duties.” 
It was not confined to Serampore mission alone and a number of examples can be cited in the role of missionaries of all branches of Christianity, in the development of regional languages and literature in Indian Christian history. Another excellent illustration is the earlier work of Father Stephen’s Kristapuran, a Marathi rendering of the life of Christ (originally, Discurso Sobre a vinda De Jesus Christo nosso Salvador do Mundo) in ‘Purana’ style in 1616, casing 10962 verses. (Morje:1984:11) 
The literary efforts of Christian missions in various parts of India, mainly consisted of systematizing grammar and usages of languages, compilation of regional language dictionaries, translations of religious literature (European languages to Indian languages, Hindu Bhakti literature into foreign languages), Devotional and Worship Aids in regional languages  (e.g. hymns, devotional books, sermons, etc.), Literature for the propagation of the Gospel and historical accounts of similar efforts, Biography of Christian saints (both local and others), Literature for the eradication of Social evils and superstitious practices, Biblical Commentaries and Doctrinal discourses in a simple style to make it understandable to common people, using Stories and Novels and Plays. It produced a cumulative effect in the development of modern literature by others as well. In addition, Christian educators have led the way in the compilation of scattered educational texts/material of social interest by skillfully editing it. The use of translated material from English to local languages or from one language to the other was also initiated on a wide scale. The translation of the Bible into many languages by constituting teams of linguistic experts drawn from people of other faiths paved the way to later efforts in translation of other texts including the ancient literary heritage of India like Bhagavad Gita, Ramayana, etc. The pioneering efforts of Christian workers in literacy, language development and literature is indeed a very significant contribution to People of India and detailed study from various regions of India will prove to be informative and inspiring.

Educational Opportunities for the Disadvantaged

Before the modern era formal education was mostly confined to Brahmins by socio-religious conventions and norms of caste system practiced at that period. The policy of Christian educators has been inclusive, irrespective of caste, color, creed, gender or socio-economic status. Those who suffered from socio-religious and economic deprivation and still wanted to get an education received special attention and support.

Christian missionary institutions opened their doors for non-Brahmins, for women, to the disadvantaged and to ‘people otherwise would not have it’. (Profile:1972:2) In the words of professor S.M. Dahiwale of Pune University, “It was during the British regime that some non-Brahmins could have modern education, especially in Christian missionary schools, and under the impact of rational thinking, a few rebels emerged to question birth-based inequality, offering opinion that it was man-made, particularly by the Brahmin priestly class in their self interest.” (Dahiwale:2005: 5)

Encouraged by group response to evangelization in tribal and some rural areas, missionaries also pioneered educational efforts among Dalits and Tribals. The oppressed groups were looking for liberation from the socio-religious bondage. Educational opportunities offered by Christians served as an additional encouragement. Thus a good number of schools and colleges got established, for example, in Chotangapur area and North East India.
 By keeping the establishments open to all sections of the society as a Christian policy, opened up intercaste understanding, long before the government’s reservation policy got implemented. In general Christian educational institutions encouraged and welcomed people of the weaker sections to educational opportunity for personal and social liberation.

Women’s Education

Christian missionaries did break a new ground in opening up education for women. The first girls school was opened as early as in 1819 at Kottayam
(Ponnumuthan:2004:89-91), Kerala. Soon schools came up in different parts of India, catering to the special needs of girls. Later other movements like Brahmo Samaj in Kolkata also took up the cause. 

Women’s education meant a lot more than literacy and served the awareness of total growth of the girl child. Missions like Zenana mission and socially oriented religious orders of nuns also have paid special attention to women’s education. Schools and colleges were opened to develop them separately. But after Independence coeducational institutions also have introduced women’s educational programs upholding it as a vital Christian concern. Later, other social and political groups developed educational programmes for women later on. Christianity’s task has been to provide opportunities for women to develop themselves to assume leadership in many areas of human life.  People of other faiths with social concerns have followed the pioneering work of missions to provide equal opportunity for women. 

Christian institutions helped women to equip themselves to take up leadership roles in the family, society and in various fields of specialization. It rests on the principle that ‘ the more women are literate, the faster would be the advancement of the society’.

Innovative Efforts

Some of the Christian schools and colleges have experimented with innovative programs in human development. Moral instruction, which later came to be known, as value education has been introduced by them. Involvement of students and teachers in development of the less privileged and rural based groups is another example. The widespread National Service Scheme (NSS) is an outcome of an experimental program attempted by Ahmednagar College. (Jacob:NFE: 1983:25,26) Several other examples like Loyola College’s (Chennai) LEAP (Loyola Extension and Awareness Programme), St Joseph College’s (Tiruchirappalli) SHEPHERD (SCIENCE AND humanities for People’s Development), Arulandar College’s (Karumathur) RADAR (rural Action for Development and Research), are also excellent pioneering efforts. Ecumenical organizations like All India Association for Christian Higher Education (AIACHE) and United Board for Christian Higher Education in Asia, Jesuit Educational Association of India and other denominational groups also have actively strengthened innovations in various degrees.

Women’s Colleges like Lady Doak College, Madurai, Stella Maris College, Chennai, have been forerunners in initiating programs for involving women students in learning from communities around them. Other Christian colleges also took up relevant innovative Programs making contribution to social mission of a college. In the early days of innovative education in India, Christian institutions have added new dimensions such as  ‘service to the Nation’; ‘social justice’ (Mathias: NFE: 1978:1,Jagannathan: 2002). Christian institutions have widened the meaning of evangelization by including the transformation of the society (Xavier: NFE: 1999:273,Ficker: NFE: 1999:1)s the focus of educational mission.

Education as a Private Venture

Christians also served as originators of education as a private venture. The evangelistic concern of Christian missionaries for the development of individual and society propelled them to taking up education as a private activity, with Government aid or without it.  Soon a number of other religious groups like Brahmo Samaj and Ramakrishna Mission took to education to transform the minds of young people by catching them young. Today we have a number of upcoming institutions started by individuals or social service organizations, even others with commercial interests. Private groups are also dominating collaborations with institutions from developed countries as a part of the enterprise.

A good number of Christian colleges were granted Autonomous status(the first Deemed University from the Christian group, i.e. Allahabad Agricultural Institute) providing leadership in autonomous approach to education within the framework of Government run universities. Currently we find a number of other private ventured institutions have  gained Deemed University status. Some of the efficient Christian institutions served as role models initially, before others got into the tide of commercialization. 

Holistic Approach of Education

Christian effort in education in India has been using a holistic approach to education. Education was not simply literacy and information but the total development of the individual. Different missions practiced it differently. As they gained experience some concentrated on spirituality from a Christian and biblical perspective insisting on a spiritual transformation as the ultimate goal of education. Later, some placed emphasis on moral education in addition to introducing the Bible. However after the Government policy excluded religious studies during the school/college hours some concentrated more on moral instruction and limited biblical studies to Christian students outside the class hours.  Currently we find emphasis on value education without which education is not considered as complete. Athletics, excellence in sports, personality development and involvement in social concerns also became a part of holistic education.

Whatever various groups tried to do in their own way, the focus of education included character formation. So implementation of discipline became known as an outstanding quality of good Christian educational institutions. Some of the formats were inherited from missionary days but later got modified. Alumni of the institutions always recalled the disciplinary aspects with great pride even though it was unpleasant initially for some of them. Hindus and other non-Christians gave first preference to Christian institutions for their children because of the holistic approach. 

Another feature of holistic approach has been to maintain academic excellence by attracting good and dedicated teachers and academically motivated students. Presently, a number of good institutions have placed emphasis also on serving the society around in some way or the other through NSS and other innovative programs initiated by them. The feature of ‘learning through participation’ has become a regular feature of several innovative experiments in different areas of development on campus and off campus.

The mission of Christian educational institutions still includes spiritual development as an important aspect of a holistic program. However, the theological perspective
 applicable in the context has changed considerably. Acknowledgement of the reality of religious pluralism has replaced the earlier emphasis on ‘Christianity alone’ for spirituality; has been widened to include all forms of spiritual experience by most institutions. 

The holistic approach centered on character formation, discipline, academic excellence, athletics, excellence in sports, learning through participation and spiritual development. In this context the ideal of serving God is visualized as serving people(USangeet:1960:212)
 not according to one’s will but surrendering it to God’s will in all these areas. Some of the leading Christian institutions have contributed more and serve as a role model for the struggling weaker institutions elsewhere. 

The most important areas of Christianity’s contribution to education in India have been in awakening the modern character of restoration in the nineteenth and early twentieth century, Literacy, Language Development and Literature, Educational opportunities for the Disadvantaged, Women’s education, Innovative educational leads, and educational institutions as a private venture augmenting the governmental efforts. It also made some groundbreaking lead in approaching education as a holistic development of the students. Christianity’s most important and vital contribution has been to pioneer and activate Indian social consciousness in relation to making educational opportunity accessible to all without any barriers of caste, color, creed or socio-economic status. J.P. Naik, a distinguished Hindu and a well-known educationist of modern India has expressed it aptly: 

 “One of the best things that has happened in the history of modern India has been the confrontation of Hinduism with Christianity. It has been one of the happiest and least painful memories in the life of Hinduism. I do not attach much importance to how many people accept Christianity as a religion: but Hinduism has learnt one great thing from Christianity, the idea that the way to God lies through service of man, I think this is a new concept in Hinduism. We have our ways of reaching God: Gnana, Karma and Bhakti; but the emphasis on Seva, the service of man as a method and an important method of realizing God came through our contact with Christianity.” (Naik: Development: 1967:134)
 
Such a vibrant vitality triggered by Christian missions in the early stages of developing India, has spread over to other voluntary efforts in education beyond the Christian confines...Booming private ventures and mission efforts of familiar ones like educational, medical and social services of Mata Amritanandamayi, Satya Sai Baba, Ramakrishna Mission, Arya Samaj, Khalsa, and others are outstanding examples.

It is hoped that Christianity’s contribution will shine all over India for years to come for vigorous educational growth in the service of all in the liberative love of Christ. It could provide challenging opportunities for dialogue and mutual enrichment for all seekers of Higher education.
II
Contextual Possibilities
The major areas of Christianity’s service have been enhancing the modern character of restoration, literacy, language development and literature, educational opportunities for the disadvantaged, special attention to women’s education, innovative educational efforts, education as a private venture and holistic approach of education. These services have been recognized and have attracted people of diverse faith to prefer Christian higher educational campuses for their quality of service. It has also stimulated the growth of private venture in education both general and professional domains. Though there are motivational differences, the brighter side is the acceptance of private educational undertaking for their quality education in comparison to many of the Government run campuses. Some of the private individuals could develop quality education in sought after fields. All these academic communities of higher education do bring in diversity of people.  Christian Colleges should undertake to continue the pioneering efforts in nurturing inter religious understanding and peaceful harmony with understanding each other’s beliefs and practices. 

As we have already seen in the earlier review of Christian of Christianity’s service to people of India in the field of education, the Christian Higher Educational scene has been contextually placed to play a constructive role. It has been experientially equipped to take up new challenges such as promotion of enriching dialogue to meet the emerging challenges today. The following are some of such possibilities to begin with.
1. Restoration and recovery of faith in dialogue

The nineteenth century challenge was to usher people to rational approach to understand arts, science and technology and also to help to construct a modern world view by introducing social and religious reforms. It led to a series of reform movements as well as reforms for gearing some for the defense of orthodoxy. Today we face the problem of “secularism vs. religious fundamentalism”. The religious communal identity has entered the campuses too amidst its diversity. Political parties have exploited the situation to their advantage. People are getting confused about ‘right and wrong’.  Meaningful programs judiciously implemented could restore the confidence and faith in humanity through dialogue. It is an exercise and expression of our faith that we can be different, and yet be united in upholding and strengthening unity and religious harmony. It is a restoration of “humanness” that has been a divine endowment. It is a message of redemption to the contemporary seekers of education. A new dimension of mission has to be such a restoration and recovery of faith in “humanness”, that is, truly a divine image intended by the creator. It also implies the restoration of faith in ethical heritage and distinction between right and wrong. Innovative programs could be designed and tried out on our campuses to establish divinity in humanness.
2. Development of Language and Literature of harmony and peace
In the contemporary era of competition in search for wealth, power and fame, higher education has drawn people to the campuses for equipping themselves for competition. The emerging language is that of competition and success. We need to help our young people to redefine the language of competition and success. The contextual challenge will be to help the campus community to learn the language of harmony and peace along with competitive ability. Language of peace in spoken words, greetings, art and literature could be formed into a series of activities in the process. While teachers, administrative personnel and students are getting professionalized in the language of competition and success, they could do better in life with the language of harmony in the pursuit of success. The contextual challenge is to help our young people to understand each other’s differences and the possibility of creative achievements in success. In other words, the contextual placement of dialogue urges us to strengthen its development and progression as a part of quality education.
3. Creating awareness of campus integration of the disadvantaged
Higher education today in general and Christian higher education in particular brings together the advantaged and disadvantaged youth. Programs could be organized to learn from each other’s ‘advantaged’ condition and ‘disadvantaged’ condition state by organizing sharing. It is a very essential part of education to learn ‘disadvantaged’ condition of the ‘advantaged’ and the ‘challenges of advantage’ that the disadvantaged are facing. Exchange of ideas will reinforce constructive channels of communication which will serve as a product of dialogue. Even in diversity of religious persuasion on campus, we find that the follower of a ‘majority’ religion (e.g. Hinduism in India, Christianity in Europe and American continents) has certain ‘advantaged’ condition. On the other hand follower of a ‘minority religion has specific disadvantages. Through organizing helpful dialogical situation, the youth could see each other’s predicament. On the other hand we also need to realize that there are some ‘advantages’ for ‘minority’ religion’s followers (constitutional protection and there are ‘disadvantages’ for majority religions. By proper understanding of these well help each other to mend the tensions and encourage integration.
4. Gender discrimination and disadvantages of women
In the context of socio-religious maintenance of powerful patriarchal hold in the Indian context, it essential to include this area of dialogue.   Examination of such things is generally left to the specialist and students of sociology and religions. But in the context of Christian higher education we have to bring out it’s inter religious analysis on a common level of interaction. The emphasis of dialogue is not on looking at the differences alone but to understand the dilemma that each religion is facing. We need to help the young people to tackle the problems with humanistic understanding and with a desire to maintain harmony and peace.
5. Initiating ‘Action programs’

Most of the campuses of Christian higher education have introduced some kind of plan in the area of inter religious understanding. All India Association for Christian Higher Education (AIACHE), an active ecumenical organization of Protestant, Roman Catholic and Orthodox Church related colleges and deemed universities in India, have been encouraging its member institutions to create dialogical interreligious programs. Some have conducted excellent experiments and others have made attempts to engage themselves at different degrees of success. I myself have learned from its valuable experience during my active involvement with Christian colleges some time ago. One of the common programs has been arranging on campus public talks/lectures on religious tenets drawn from the experts with leadership skills from of different religions in India. Another common program has been organizing common observance of different religious festivals on campus with substantial educational input. Another interesting experiment has been holding Interfaith Camps and Integrated living experience for College youth. These camps generally begin each day began and ended with using different religious traditional practices in worship. In one of such living experience I found that it was hard for some participants to attend worship using symbols and images   because their own religious practice did strictly forbid ‘idol worship’. When they agreed to sit in the outer circle for a learning experience without any active participation, they found it a ‘tolerable’ experience of religio-cultural education.
The contextual placement in Christian Higher Education could profitably activate an “Exposure” program. Exposure brings to light many aspects of other religions revealing the reality of other faiths; (a) exposure to ideas (b) exposure to people (c) exposure to religio-cultural events in society and (d) exposure to interactive situation by undertaking service projects (Indian colleges could make use of organizations like National Service Scheme (NSS) and also participation in service program run by people of other religions.). The purpose of such ‘exposures’ is to reach the goal of harmony and peace transcending communal identities and over emphasis on religious differences.
In a Nutshell

 Having been a pioneer in serving the people of India in opening up education to all those who would have it crossing over caste, class or creed, Christian Higher Education has been placed in a positive contextual frame for dialogue. The participatory dialogue prospects will bring together various caste groups, different classes of people and people of diverse religious faiths and in contemporary educational context people of different nations for ushering proper appreciative tolerance, harmony and peace for all. In summary, we could conclude that feasible action programs may possibly be introduced in the following areas:
1. Learning about other religions, beliefs and practices, worship, reading of scriptures, festival celebrations, sub cultural context of religions, moral values, developing friendship across religious barriers, introspection into one’s own personal religious beliefs and practices, family practices. The purpose is to develop interfaith-relations and friendship

2.  Identifying reforms in each religions and reformulation of one’s own religious beliefs in its light

3. Understanding each other’s problems of religious identity and practical solutions
4. Tackling oppressive and liberative elements in each religion

5. Discovering common ground in religions

6. Sympathetically understanding different concepts of spiritual transformation

7. Checking communalism and placing confidence in transforming spirituality

8.  Considering service of fellow beings as service of God

9.  Promoting communal harmony in colleges and preparing agents of peace in society
 10. Restoring faith in the reality of pluralism and experimenting with interfaith living experience
11. Nurturing meaningful appreciation of diversity and common ground of religious music and customary rituals.
This list is to be considered as a starter and each campus could expand it and discover new options and innovation according to local needs and characteristics and talents of the participants. The actuality of religious and related diversity on our college and university campuses should continue to help us to introspect and seriously prepare action plans in the framework of Christian higher education.
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